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should be in four eolumns, one col-
umnn for each of the marks.

5. Then ask students to turn to
their partrer and discuss their chart,
Thesr can share with cach othier What
knowledge was confirmed? What
beliefs were disconfirmed? What new
informarion they encountered? What
questions do they still have?

Reciprocal teaching: Reciprocal
teaching is a cooperative learning
activity in which students learn how
to apply four stratesies systematical-
I¥ ta text segments as they read: 1,
Summarizing, questioning, darfying
difficult or confusing pares, and pre-
dicting what will be discussed next,

The teacher first demonstrates
and models how to deal with each
step, Then the teacher coaches sty-
dents as thay carry out each step,
giving them feedback on their per.
formance. Gradueally the teacher
‘fades!, letting the students take
aver all four steps.

This sequence of modeling, coack-
ing, and fading is central t the ‘cog-
nitive apprenticeship” approach (o
teaching. In this, students learn how
to perform complex mental taskes
when there is an authentic need to do
so and when they are allowed to par-
ticipate in the whole task even before
they can tarry our the entire proce:
dure independently. Reciprocal
teaching also enables all students to
experience the role of o weacher in
leading others throngh the text,

Here are the steps to follow in con-
ducting a reciprocal teaching lesson:

1. Divide the passage that has to be
read into segments, from & few pars-
graphs to severil pages in length
depending on the difficulty and Ioad
of the text and the age and experi-
ence of the students,

2. Have students read the frst seg-
mant,

3. Model the four steps: summiarize
the sectivn briefly; ask one or two
words questions to be answered by
anyone in the group; clarify a difficult
part by explaining in your own words,
giving an example, comparing the con-
cept o something more familiar, draw-
ing o diggram. or some other clarifying
procedure; and predict what the next
sepment might be shoot-or what infor-
mation it might contain,

4. Repeat the four steps until shi-
dents know what 1o do. Then students
begin undertaking each step, perhaps
working with a partner the first fow
times, Students should ry one step at
a time, with plenty of teacher guid-
ance, wntil students can pyrform all
four steps, ]

Direcied reading-thinking notivity
(DRTA): 5 predicting srratepy with
fiction, The is a group comprhension
activity in which students predict
what might happen in a story |before
reading, read 1o prove o modi

predictions, and ugs 4,
e

and experience with stories (o devel-
op their alternative hypothesps.
Before reading and at selected points
in the story, students are encouraged
to predict possible outcomes based on
their prior informarion and what they
have come to know so far in the STOTY.
A DRTA can increase children’s moti-
vation to read becsuse it arouses
their curiosity and involves them
actively in discussing it, rather than
simply answering a teacher’s gues.
tions about the story.

Here are the steps to follow in con-
ducting & group DRTA on fiction:

1. Show or read the ride, first lus-
tratons, or opening part of the SLory.
Ask questions like “what might this
story be about?™ or “whiit might hap-
pen in the story?” to elicit first prs
dictions. Accept each prediction ne
trally, without mdicating which pre-
dictions you think are ‘better’ than
others. Jot them down on the board:
When vou have several different
ideas, direct students 1o read silently
to the first stopping point (selected
beforehand) to ee if any predicrions
are confirmed.

Z. During silent reading help the
children with difficult words, As thiey
reach the stopping point they should
close ar turn over book and not read
ahead.

3. Ask volinteers to summarize the
portion just read and to point put any
parts that confirmed early predic-
ticns: Those predictions thit na
longer seem likely may be erased,
others changed. Avoid rerme like
‘wrong', ‘right’, or ‘oue’; instead use
terms like *possible’ ar Tlikely’, Elicir
predictions about what might happen
next, and read the nest partion.

4. Repear the predict-read-prove
eycle till the story's end.

3. When the story is completed, ask
volunteers to summarize the story,
put events in order, discuss the char-
acters’ motives and feelings, and
review the ways the class used slory
clues to predict whit mighr happen.
Add any comprehension questions ar
fallow-up activities you wish,

K-W-L — a predicting strategy for
nonfiction: With nonfiction we would
not ask readers to predict what might

happen next, because nonfiction is.

organized differently than fiction,
Instead we want children to practice
recalling and organiving what they
may already know about a topic,
which is referred to as prior informa-
tion, and predicting what information
4 passage may contain. Calling up
and using prior information to relate
ta new information is one of the most
important reading strategies effec-
tive readers use,

A teaching method called KAWL

{Dgle, 1986} stands for the three

questi ders ¢ nsk them-

inn: What

What do T want {or expect) to find out
as 1 read this? What did I leam from
reading thisy

Here are the steps to follow in con-
ducting K-W-L on nonfiction:

1. Diraw a K-W-L study suide on the
board in the form of o table with
three columns, one for each question.
Ask students to draw it in their copy.

2. Ask them to verbalize whart they
already know or think they know
about the topic to be read about and
note these items of backeround infor-
mation on the hoard. Press students
to explain and jostify their back-
gromnd knowladge with probing fues-
tons like “how do-you know that?” or
“whare did you learn abour thar?™,
Smudents may fll in the K (or ‘know'
column of the study guide during this
stage,

3. When background information
has been shared and explored, set the
expectations about the content of the
reading passage by asking students
consider the second gquestion: “What
do I want or expect ta learn?" This
information may be written in the
ruddle column,

4. Ask smudents to read the passage
slently in order to confirm or modify
their prior information and rheir
expectations or prodictons about what
the passape will contain, Tnformation
grined from the reading may be noted
in the calumn 1, {or *what T have
learnt’) of the study guids,

5, Since the information students
expected to find might not be can-
tained in the passage, often the ques.
tion “what do T still need to find
ourz is included in the postreading
discussion. This is a useful way of
demonstrating to students that any
Dhe passage may not answer-all their
questons, and thar further reading of
other sources mav be NECESSATY.
Questions that remuined unanswered
may also- be noted o column ‘L° of
the study puide,

Here is the answeér, where iz the
question?: This activity reverses the
typical blisiness of teachers, making
up questions for students o answer.

~Students read the text o formuilae

questions to the answers provided by
the teacher. It develops in students
the habir of asking questions from the

textwhile feading, which is & mark of

all pood readers. Here are the steps
to follow in eonducring the activity:

1. Belect a text (ar part of o chap-
ter) 10 carry out the activity.

2. Write down on the board single
word or phrases that are the answers
to the guestions that the pupils then
have o make.

3. Assign the reading. The students
formulate guestions whose answers
are already given, B

The writer is a teacher trainer and on
ESL (English as a secomd-language)
cortsultant,




